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Abstract

The purpose of this research was to examine the personal constructs related to
academic procrastination. Forty-five undergraduate psychology students identified as
either low, medium or high procrastinators as measured by the Aitken’s Procrastination
Inventory (1982) completed both Kelly’s Repertory Grid (1955) and an association gnd.
Principal components analyses of the association grids identified that all three groups
used the thematic labels of “Boring,” “Negative affect,” “Task aversiveness,” and
“Academic experience” to describe their academic tasks. However, low procrastinators
differed in that “Positive outlook” and “Challenging” also emerged as labels applied to
their academic tasks. This was contrasted with the thematic labels of “Repetitive” and
“Task delay” which emerged for the medium and high groups, respectively. Laddering
was utilised (Hinkle, 1965) in order to examine the superordinate constructs of the
groups. Although the high procrastination group demonstrated heterogeneity within their
higher-order constructs, themes indicating the importance of university and the long-term
benefits of university emerged for the low group, and themes suggesting an external
imposition of tasks, repetitiveness and difficulty in conducting research arose for the
medium group. These findings are discussed with respect to Kuhl’s theory of action and
the personality characteristic of hardiness. In addition, the findings from the medium
procrastination group are discussed and future recommendations are made for eliciting

the superordinate constructs of the high procrastination group.
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A Comparison of the Personal Constructs of Students Scoring High, Medium and
Low

on a Measure of Academic Procrastination

Procrastination is a behaviour endemic in the academic domain. Research has
shown that students who habitually procrastinate believe that their tendency to
procrastinate significantly interferes with their academic standing, capacity to master
classroom material and the quality of their lives (Solomon & Rothblum, 1984).
Although the consequences of procrastination may be personally costly, Ellis and
Knaus (1977) have estimated that over 70% of college students procrastinate on their
schoolwork. Further more, Hill, Hill, Chabot and Barrall's (1978) study of college
faculty and student procrastination showed that the amount of procrastination
increases from the junior to the senior years. Evidence also suggests that
procrastination may be detrimental to academic performance, possibly leading to
greater course withdrawal and lower grades (Réthblum, Solomon & Murkami, 1986).

The effects of procrastination are not limited to negative academic outcomes.
For example, Solomon and Rothblum (1984) found that students who procrastinate
frequently believe that their continued inability to meet deadlines results in
substantially increased physical and psychological stress. More recent research by
Tice and Baumeister (1997) further supports this finding in their examination of
academic procrastination. They found that, overall, procrastinators reported more
illness than non-procrastinators and also reported receiving lower grades on all
assignments.

So why do students procrastinate on their educational tasks especially when



this task delay and avoidance seems to jeopardise their academic standing and even
their health? Researchers have identified a number of factors that they believe are
causally related to procrastination. These include perfectionism (Ferrari, 1992b),
impulsivity and sensation seeking, (Ferrari, 1992a), neuroticism (Schowenburg &
Lay, 1995), extraversion (McCown, Petzel &Rupert, 1987), depression (Solomon &
Rothblum, 1984), low achievement motivation (Briordy, 1980) boredom (Beswick &
Mann, 1988; Blunt & Pychyl, 1998), self-handicapping (Ferrari, 1991a), self-
consciousness (Ferrari, 1991a), low self-esteem (Ferrari, 1991a), self-doubt, (Burka &
Yuen, 1983) low levels of motivation (Pychyl, Lee, Thibodeau & Blunt, in press), fear
of failure (Solomon & Rothblum, 1984), anxiety (Schowenburg, 1992), task
aversiveness (Lay, 1990; Blunt & Pychyl, in press), low self- efficacy (Tuckman,
1991), as well as irrational fears and self-criticism (Knaus, 1973).

A common feature of this research is that the variables related to
procrastination have been identified using standardised scales of various personality
attributes or aspects of the self. What is missing from this research is the individual's
subjective construal of why he or she procrastinates. This subjective perspective
would allow us to get some sense of the meaning that procrastinators attach to their
procrastination. The purpose of this study was to shift away from the examination of
the correlates of procrastination to determine the personal constructs of
procrastinators with regards to their academic work.

Presented first is a review of the literature pertaining to some themes of
procrastination which may be relevant to the understanding of the personal constructs
of students’ academic procrastination. Kelly’s personal construct theory in relation to

procrastination is then briefly summarized, followed by the method, results and



discussion of the present study.

Synthesis of Research in Procrastination

Many factors have been investigated in an attempt to understand
procrastination. Although all of the research is important in some regards, discussed
below are some of the more salient cognitive, personality and self-regulatory factors
which have emerged from the research literature as being central aspects in our
understanding of procrastination.

Cognitive Motives for Procrastination

Early investigations of procrastination, particularly by clinicians (e.g., Burka
& Yuen, 1986; Ellis & Knaus, 1977), emphasized the role of the individual’s thinking
as a causal factor in procrastination. Subsequent research has revealed that a number
of cognitive factors are related to procrastination including perceptions of task
aversiveness, boredom, perceived control, self-criticism and fear of failure. Each of
these are discussed below.

Research has shown that individuals tend to procrastinate more on tasks that
they perceive to be more aversive. Task aversiveness has been defined as how
unpleasant or unenjoyable a task is to perform (Solomon & Rothblum, 1984). For
example, Milgram et al. (1998) examined the relationship between task aversiveness
and procrastination by asking participants to rate the extent of pleasure they perceived
to be associated with 54 different tasks. Of the 54 tasks, 38 were everyday tasks such
as "paying bills" or "doing laundry,"” 10 were work-related such as "asking for a raise”
or "preparing .assignments" and 6 were academic tasks such as "checking for grades”

and "being on time for lectures.” Task aversiveness was found to be significantly



related to behavioural delay (i.e., procrastination) across all tasks and accounted for
33% of the explained variance in procrastination.

Task aversiveness has also been examined across the stages and dimensions of

personal projects. Blunt and Pychy! (in press) used a project analytic approach to

explore the personal project dimensions associated with task aversiveness across the
stages of personal projects. Principal components analysis indicated that boredom,
frustration and resentment emerged as dimensions associated with task aversiveness
at each of the four major stages of project development (i.e., Inception stage, Planning
stage, Action stage and Termination stage). In addition, each principal component
associated with task aversiveness was also found to be positively correlated with
procrastination.

Boredom is not only a personal project dimension related to task aversiveness,
but it has also been found to be positively related to procrastination more generally.
Studies by Lee (1997), Birch (1997) and Pychyl and Blunt (1998) examined the
relationship of boredom and procrastination within the context of Kuhl's theory of
action and state orientation. In these correlational studies, they administered the
Boredom Proneness Scale (BP; Farmer & Sundberg, 1986), General Procrastination
Scale (GP; Lay, 1986), the Adult Inventory of Procrastination (AIP; McCown &
Johnson, 1989 cited in Ferrari et al., 1995), the Decisional Procrastination Scale (DP;
Mann, 1982, cited in Ferrari et al., 1995) and the Action Control Scale (ACS-90;
Kuhl, 1994) to their participants. The results showed that the Boredom Proneness
scale correlated positively with all three procrastination scales thus suggesting that as
boredom levels increase, so does procrastination.

Conversely, locus of control has been found to be lower in individuals with



high levels of procrastination. For example, Rothblum, Solomon and Murakami
(1986) found that high procrastinators were more likely to attribute success on exams
to more external and fleeting circumstances than low procrastinators. These findings
were supported by Powers (1985) who found that internal locus of control scores were
higher for non-procrastinators. Similarly, McKean (1990) found that academic
procrastinators were found to display a significantly elevated expectation of task
uncontrollability, a significantly greater level of active depression and lower grade
point averages. These studies suggest that academic procrastinators approach their
academic work with a negatively biased view of their capabilities for success. An
external locus of control among procrastinators may result in excuses being made
which may denounce task success on their part and confirm their expectations of task
failure (Ferrari et al.,1995).

In a similar vein, self-criticism and irrational fears have also been found to be
related to procrastination (Ellis & Knaus, 1977). Ellis and Knaus argued that
procrastinators are frequently unsure of their ability to complete a task which
subsequently results in their delay of task initiation. Research in this area has
identified fear of failure as a popular cognitive motive resulting in procrastination.
Because fear usually results in the avoidance of a particular stimuli, it is
understandable why fear of failure with regards to academic work may result in
procrastination.

Fear of failure as a motive for procrastination was demonstrated in a study by
Solomon and Rothblum (1984). They investigated the endorsement of reasons for
academic procrastination in 342 college students in the U.S. A factor analysis

revealed that fear of failure accounted for 49.4% of the total variance in



procrastination. Essentially, students avoided doing assignments that they feared they
could not complete adequately. This finding has been supported in other studies as
well. Ferrari (1991b) found that when given the choice, procrastinators tended to
work on projects that were characterised as being "easy" and did not require
substantial effort, or which could be interpreted as being representative of their true
ability. Conversely, non-procrastinators chose diagnostically relevant tasks that gave
feedback with regards to self-relevant variables. Ferrari argues that by choosing these
non-diagnostic tasks, these procrastinators were trying to avoid relevant feedback
which they thought might be indicative of a lack of ability. In this regard,
procrastination can be viewed as being protective, because procrastinators try to
avoid any relevant feedback which may indicate a lack of ability or competence on
their part.

Unfortunately for students, fear of failure does not seem to be an independent
reason for procrastination, but rather it seems to accompany a host of other
undesirable traits and affective factors which work together to promote this
phenomenon. For example, Rothblum (1990) proposed a model of procrastination
which encompassed other factors associated with procrastination and fear of failure.
In her model, students who experience high levels of fear of failure also experience
anxiety and worry as the deadline for their project, assignment, etc. approaches. They
are only able to relieve themselves of this worry and anxiety by engaging in other
activities unrelated to the task at hand (i.e., procrastinating), but, unfortunately, this
results in a reinforcement for avoidance behaviour.

In sum, task aversiveness, boredom, locus of control and fear of failure have

emerged from the literature as cognitive motives for procrastination. To the extent



that people procrastinate for these reasons, I might expect procrastinators’personal
constructs to reflect task aversiveness and boredom such as “stressful” and
“monotonous,” respectively. Also, I might expect constructs to reflect locus of control
and fear of failure such as “out of my control” and “incapable of completing
properly,” respectively.

Personoiogical Explanations

A number of traits have been identified as correlates of procrastination.
Although it is beyond the scope of this thesis to summarize all of this research, three
key variables are presented below, as each has been demonstrated to account for a
significant percentage of the variance in procrastination measures.

A trait which has been empirically shown to be associated with procrastination
and fear of failure is perfectionism. Flett et. al (1992) describe two types of
perfectionism: self-oriented and socially-prescribed. Self-oriented perfectionism has
a positive intrinsic motivational attachment which is directed at meeting some type of
goal. Individuals high in self-oriented perfectio.nism are very ambitious and
conscientious and have a tendency of approaching, rather than avoiding, achievement
situations. Conversely, socially-prescribed perfectionism is an amotivational state
accompanied with a sense of helplessness about the inability to establish personal
control over evaluative standards, and a sense of hopelessness about the inevitability
of failure in the future.

A factor analysis in the study by Solomon and Rothblum (1984) (discussed
above) revealed that perfectionism items loaded on a fear of failure factor that also
included lack of self-confidence and anxiety about the ability to meet other people's

expectations. A related study by Flett, Hewitt and Blankstein (1991), which examined



perfectionism and self-actualisation, confirmed that perfectionism and fear of failure
are closely linked. Yet, other studies have shown that perfectionism is also associated
with a host of other fears (Blankstein, Flett, Hewitt, & Eng, 1993, cited in Ferrari et
al. 1995) and chronic worry (Meyer, Miller, Metzger, & Borovec, 1990 cited in
Ferrari et al. 1995). Individuals described with a high level of socially-prescribed
perfectionism tend to be quite neurotic and feel that they lack effective problem-
solving skills required for success (e.g., Flett, Hewitt, Blankstein, Solnik & Van
Brunschot, 1992).

The worry and neuroticism associated with perfectionism have also been
demonstrated to be correlates of procrastination independent of a perfectionistic
personality. Neuroticism and conscientiousness are two of the “Big Five” personality
factors (Schowenburg & Lay, 1995) that have been found to be associated with
procrastination. In two studies by Schowenburg and Lay (1995), students completed a
measure of trait procrastination and the revised NEO Personality Inventory. Across
these studies, similar results emerged. It was found that trait procrastination was
highly related to a lack of conscientiousness. Trait adjectives highly related to trait
procrastination included "undisciplined,” "lazy" and "disorderly," and trait
procrastination was found to be related to lower scores on each of the six facets of
conscientiousness (i.e., competence, order, dutifulness, achievement-striving, self-
discipline, and deliberation). Recent research by Lay (1997) confirms this
relationship, and Lay argues that conscientiousness is the source trait for
procrastination.

Neuroticism and conscientiousness were also found to be related to

procrastination in a study conducted by Johnson and Bloom (1993), although they



were examining academic, rather than trait procrastination. In their study, 210 >college
students completed the Aitken (1982) measure of procrastination and the NEO-PI-R.
Multiple regression procedures yielded conscientiousness as the major factor
accounting for variance in procrastination scores with neuroticism also being
significantly related to procrastination scores.

Another personality variable that has been found to be related to
procrastination is low achievement motivation. Briordy (1980) found that students
who self-reported frequent procrastination also showed less achievement motivation
as measured by self -statements. Similarly, Sweeny, Butler and Rosen (1979) found a
negative correlation between achievement motivation and self-reported
procrastination. Aitken (1982) also found a negative relationship between
procrastination (as measured by Aitken's Procrastination Inventory) and low levels of
achievement motivation. More recently, Pychyl, Lee, Thibideau and Blunt (in press)
utilised the experience-sampling method (Cziksentmihalyi, Larson & Prescott, 1977)
to tap into the mood states of students at the time of procrastination. They found that
procrastination was negatively correlated with motivation when sampled at the level
of immediate experience.

Overall, this research demonstrates that perfectionism, neuroticism,
conscientiousness and low achievement motivation emerge as dominant personality
factors associated with procrastination. To the extent that people procrastinate for
these reasons, I might expect procrastinators’ personal constructs to reflect
perfectionism and neuroticism such as “I don’t want to do it unless I can do it as well
as possible” and “I often feel like doing something else at the spur of the moment,”

respectively. I might also expect constructs to reflect low levels of conscientiousness
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and low achievement motivation such as “undisciplined” and “passing the course is
good enough,” respectively.
Self and Self Regulation

The third major factor related to procrastination that might be evidenced in the
personal constructs of procrastinators is related to the theory of self-regulation. Self-
regulation theory (e.g., Carver & Scheier, 1990) states that people monitor their
behaviour with reference to what they want, making adjustments in behaviour in line
with their goals. The key to this adjustment is the recognition of discrepancies
between current actions and specific intentions. Behaviour is guided by a desire to
reduce such discrepancies. Parallel to this monitoring system is a feedback process
which concems the rate at which one's behaviour is moving toward the goal. They
argue that affect is a result of the feedback process, whereby progress greater than the
standard is associated with positive affect, and progress less than the standard is
associated with negative affect.

Negative affect as a result of substandard performance has been demonstrated
in studies which have confirmed that procrastinators suffer from low self- esteem
(Ferrari, 1991a), lower self-efficacy (Tuckman, 1991), higher levels of self-
consciousness (Ferrari, 1991a) and self -handicapping tendencies (Ferrari, 1991a, b).
Self-handicapping is purposely setting oneself up for failure (e.g., studying the night
before for a final exam) and then using this poor method of preparation as an excuse
for sub-standard performance. In essence, it is a way of protecting a vuinerable self-
ego by avoiding diagnostic tasks.

Self-concept and its relation to self-handicapping and procrastination were

investigated in a study conducted by Ferrari (cited in Ferrari et al., 1995). Ferrari



11

included multiple measures of self-evaluation and self-presentational tendencies in
order to determine if there were any redundancies between self-concept and self-
handicapping. A sample of 189 students completed the General Procrastination Scale
(Lay, 1986), the Self-Esteem Scale (Rosenburg, 1965), the Beck Self Concept Scale
(Beck, Steer, Epstein, & Brown, 1990), the Self -Handicapping Scale (Rhodewalt,
1990) and the Self-Concealment Scale (Larson & Chastain, 1990). In addition to these
scales, subjects also completed the Beck Depression Inventory (Beck et al., 1979) and
the Beck Anxiety Inventory (Beck et al., 1988). The results indicated that
procrastinators tended to exhibit a greater tendency toward self-concealment, greater
self-handicapping, lower self-esteem and a more negative self-concept as assessed by
the Beck Self-Concept test. Separate analysis with the sub-scales of the Beck Self-
Concept test showed that procrastinators are especially negative in terms of self-
appraisal of work efficacy. However, procrastinators also have negative views of their
intellectual ability and physical appearance. Hierarchical regression analysis also
showed that the self-concept variable accounted for unique variance in
procrastination scores, with the scores on the Self-Handicapping Scale and the Beck
Self-Concept Scale attaining significance, even though depression scores had already
been entered into the model.

Another unpublished study by Ferrari (reported in Ferrari et al., 1995) further
explored the negative self-image of procrastinators. In this study, a sample of 121
students completed Lay's (1986) General Procrastination Scale, the Beck Depression
Inventory (Beck, Epstein, Brown, & Steer, 1979), the Automatic Thoughts
Questionnaire (Hollan & Kendall, 1980), Form A of the Dysfunctional Attitudes Scale

(Weissman & Beck, 1979) and the Rosenberg Self-Esteem Scale (Rosenberg, 1965).



As expected, procrastinators reported a significant number of negative thoughts about
the self, accompanied by low self-esteem and higher levels of depression. A separate
analysis of the Dysfunctional Attitudes Scale factor scores indicated that
procrastination was not associated with dysfunctional attitudes involving performance
evaluation, but was associated with dysfunctional beliefs focusing on the need for
approval from others. Generally speaking, these findings suggest that procrastinators
suffer from negative thinking patterns about the self (Ferrari, et al., 1995).
Synthesizing the findings about procrastinators' beliefs about themselves, Ferran
summarized the results stating that:

The typical procrastinator is quite defensive about his or her

shortcomings, especially in situations that involve some public form

of evaluation. It is likely that this defensiveness stems from a

diminished sense of self-worth that is central to the procrastinator’s

self-image (Ferrari et al, 1995, p. 80).

In sum, the literature on self and self-regulation has identified factors such as
poor self-regulation, low self-esteem, self-handicapping and low self-efficacy to be
related to procrastination. To the extent that individuals procrastinate due to these
factors, I might expect procrastinators’ personal constructs to reflect low self-esteem
such as “too difficult for me” or “I lack confidence.” I might also expect constructs to
reflect self-handicapping and low self-efficacy such as “could do better if I studied”
and "I don’t know how to do it," respectively.

Conscientiousness and “Low” Procrastinators
The preceding research indicates that there are a number of reasons why

people procrastinate. Although many of the cognitive, personality and self-regulatory
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motives for high procrastinators have been discussed, very little is known about their
counterparts, that is, low procrastinators. An examination of this group could help in
furthering our understanding of high procrastinators by identifying characteristics that
may be unique to these punctual, on-task individuals. To date, however, no studies
have been conducted that have examined individuals who are consistently punctual in
completing their academic tasks or getting started on their school work. In trying to
get a better understanding of the low procrastinator, we can start by turning our
attention to a foremost personality characteristic among this group, conscientiousness.

In an examination of the relationship between trait procrastination,
conscientiousness and negative affect, Lay (1997) proposed that a lack of
conscientiousness is the major source of the lower-order trait of procrastination. As
discussed, Lay found that trait procrastination was negatively related to the
conscientiousness factor and to each of its facets (i.e., competence, dutifulness,
achievement-striving, self-discipline and deliberation). In addition, he found that both
trait procrastination and low levels of conscien.tiousness were related to dilatory
behaviour (i.e., engaging in behaviour necessary to reach some goal later than initially
intended) and to general negative affect. Therefore, trait procrastination and low
levels of conscientiousness exhibit comparable relations to dilatory behaviour and to
negative affect supporting the hypothesis that a lack of conscientiousness is the
proximal source of trait procrastination.

This finding was further supported in a study by Lay, Kovacs and Donato
(1998) which demonstrated that a lack of conscientiousness is also evident in young
children as a proximal source of trait procrastination. In this study, 280 children from

grades 3-5 were administered self-report scales to assess trait procrastination and

13
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conscientiousness. The results indicated that trait procrastination was highly
negatively related to conscientiousness. Thus, as with adults, conscientiousness seems
to be a major source of procrastination in terms of personality.

While a lack of conscientiousness seems to be a source trait in predicting
procrastination, it can be hypothesised that low procrastinators score very high on this
same dimension and on each of the facets of conscientious. Therefore, I hypothesize
that low procrastinators’ personal constructs will reflect competence and order such
as “Always do my assignments we!l” and “Allot enough time to complete my tasks,”
respectively. Also, [ might expect their constructs to reflect determination and self-
discipline such as *“ Will succeed” and “Remain focussed,” respectively.

Alternative Approaches to the Study of Procrastination

Common among the studies reviewed above is the use of standardised
questionnaires to examine the correlates of procrastination. Although the use of
standardized questionnaires have been a useful tool in the research of procrastination,
it has also been limited because it has not provided insight into the procrastinators’
perspective of their activities. A unique method which has provided a perspective on
the individual’s perceptions has been research conducted using the Personal Project
Analysis (e.g., Lay, 1986). This method is discussed below in more detail.

Personal Project Analysis and Procrastination

The use of Personal Project Analysis ( PPA; Little, 1983, 1989) has allowed
for a further understanding of procrastination by providing personal project
dimensions to individuals and allowing them to appraise each project on these
dimensions. Personal projects are extended sets of personally relevant actions that

personify the self-expressed goals of individuals (Little, 1983). Projects may be
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regarded as ongoing tasks that people see themselves attending and showing a vested
interest to in their lives. Some examples of personal projects from previous studies
include “exercising more,” “studying harder,” “practice my faith” and “being a better
person.” These projects are appraised on dimensions subsumed under a set of five
generic domains consisting of project meaning, structure, community, stress and
efficacy (e.g., Little, 1989).

Studies conducted by Lay (e.g., 1986, 1990) have utilised this method in
examining procrastination and have derived unique findings in comparison to the
generic use of questionnaires. For example, Lay (1986) administered the Personal
Projects Analysis Project Rating Matrix to 94 undergraduate students in order to
examine the ongoing projects of procrastinators and non-procrastinators. He found
that high procrastinators were more likely to list vocational projects (e.g., deciding
what career path to take) in comparison to low procrastinators, and they listed a
greater number of hobby projects. However, low procrastinators declared more
domestic projects, such as cleaning the house and fixing the lawnmower. An
examination of the PPA dimensions indicated that high procrastinators, in comparison
to low procrastinators, indicated that they spent less time and less adequate time
working on their projects. In addition, it was found that low procrastinators’ ratings
on the dimension of stress were positively related to the ratings on the “challenge,”
“positive impact,” “time spemt” and “absorption” dimensions. However, the
relationship between these dimensions and stress for high procrastinators was not
significant. Further, high procrastinators with more enjoyable projects tended to spend
more time on them. However for low procrastinators, the relationship between the

dimensions of “enjoyment” and “time spent” was non-significant.



The versatility and modularity of PPA has even allowed for the study of
specific emotions associated with examining procrastination. For example, Lay
(1990) administered the PPA project rating matrix to 70 college students in an
attempt to determine whether trait procrastination was positively related to either
dejection or agitation-related emotions. The results indicated that with short term
projects, whether they were self-imposed or externally-imposed, trait procrastination
was related to dejection-related emotions such as “exhilarated,” “hopeful,” “happy,”
“sad,” “disappointed” and “disgusted” and unrelated to agitation-emotions such as
“confident,” “relieved,” “worried,” “guilty,” “fearful” and “anxious.” However, long-
term self-imposed projects were negatively related to dejection and unrelated to
agitation. Finally, for long term, mutual or other-imposed projects, and with open
projects without deadlines, trait procrastination was unrelated to both dejection and
agitation. The results of this study contradict other studies that have used self-report
measures and found agitation to be related to trait procrastination (Lay, 1988; 1992).

The use of PPA in examining procrastination was also used by Pychyl (1995).
He used PPA to examine the subjective well-being of doctoral students and found a
negative relationship between procrastination and self-identity. In addition, he found
that the PPA dimension procrastination was negatively related to the ratings on the
PPA dimensions absorption, enjoyment, progress, and time adequacy, and was
positively related to negative impact, guilt and time conflict.

Although Personal Projects Analysis has proven itself to be a valuable tool
and allowed for more flexibility in examining procrastination, PPA ascribes the
project dimensions to the participants, not allowing them to elicit or supply their own

labels. Earlier research on PPA by Cameron (1984) has revealed that the PPA
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dimensions may be too restrictive. Cameron (1984) examined the extent of empirical
correlations among the existing Personal Projects Analysis dimensions and people's
personal constructs. The results of her research led her to identify additional common
dimensions that could be incorporated into future studies with Personal Projects
Analysis. For example, as a more specific measure of lack of project enjoyment,
Cameron suggested that a dimension which assesses the "boring tediousness” of
projects be included in PPA. Cameron states that an excess of tedium in a person's
overall activities might suggest a change in activities is necessary to bring more
interest and excitement into a person's life.

Cameron’s research reveals the utility of a Personal Construct approach to the
analysis of an individual’s projects. This is not surprising given that the development
of the PPA was influenced by Kelly's personal construct theory (Little, 1983). Both
the PPA and the Rep Grid assume that an individual is capable of describing his or
her feelings, concerns, thoughts, behaviour, etc; and that these need not be determined
by indirect, somewhat mysterious means (Little, 1972). As well, both techniques use
a grid structure to explore either the relationship which exists within the person's
personal construct system or personal project system (Little, 1983). However, because
the purpose of this research was to determine the different constructs used to describe
the academic tasks of high, medium and low procrastinators', the Rep Grid was
preferred, as it allows research participants to provide their own meaningful labels to
the constructs they apply to their academic tasks.

Personal Construct Theo Approach to the S of Pr tination
The theory of personal constructs focuses mainly on how individuals make

sense of their world, or stated differently, construe their environment. Throughout his
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theory, George Kelly (1955) proposed that our personality is the way we go about
understanding our environment. He states that we have our own view of the world,
our own expectations of what will happen in given situations and that our behaviour
is our own continual experience with life (Kelly, 1955).

Kelly believes that our interpretation of the world is verbalised through
constructs. Kelly offered many definitions for the term "construct.” He claimed that a
construct is "a way in which two or more things are alike and thereby different from a
third or more things." Kelly claims that by affirming something we are also denying
something else (Kelly, 1955). For example, when we say that Shawn is
procrastinating, we are essentially stating that he is not getting down to work.
Although the contrast poles are not always made evident, Kelly argues that we make
sense out of our world by simultaneously noting likeness and differences. It is a result
of this contrast that the usefulness of the construct exists. In essence, a personal
construct attempts to inquire of people as to what they are thinking about and
provides some sense of the meaning they attach to their activities and concerns (Little,
1983).

Personal construct psychology is based upon the "Fundamental Postulate”
which asserts that a person's psychological processes are channelled by the way in
which he or she successively construes events (Kelly, 1955). In the process of
construing, people make discriminations between events within their personal
environment. By noting that some events are similar to others in certain ways and
thereby different from others, they are able to anticipate future events. For example,
by noting that people who call themselves psychologists are similar in some respects

and yet different from those who call themselves physiologists, we are able to make

18



19

certain predictions about the two groups of people.

Essential to the understanding of constructs is that construed similarities are
not an objective part of any person, place or thing, but rather constructs represent
each person's subjective personal abstractions. In essence, the extent to which two
people are alike is the extent to which they both construe their environments in a
similar way. This point serves as a guide in terms of what the present study was set
out to explore. By contrasting the participants’ constructs from the three groups of
participants (i.e., high, medium and low procrastinators), it is possible to determine
how they are distinct in terms of their personal construal of their academic tasks. For
example, how do high procrastinators describe and make sense of their academic
tasks which may have worked against their abilities to complete these same tasks, and
how does their construals differ from that of the low and medium procrastinators.
Therefore, noting similarities and differences in the construal of academic
experiences among the three groups was a central aim of the present study.

It is important to note that any individu.al construct of any person is limited in
its applicability to the elements of that person's experience. This is called the "range
of convenience" for a construct which refers to that part of everyday life in which the
construct is applicable (Bannister & Fransella, 1977). Beyond the range of
convenience, the construct is irrelevant. For example, in constructing a grid consisting
of constructs to do with psychology, it would not be logical to include secretaries or
receptionists among the elements, because it would be impossible to construe the
latter two as either a psychoanalyst or psychometrist; they clearly fall out of the range
of convenience for this particular construct.

The range of convenience for a particular construct is usually determined by






